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The Auditor-General is the auditor of Good Shepherd school (the School). The Auditor-General has
appointed me, Kurt Sherlock, using the staff and resources of Crowe New Zealand Audit Partnership,
to carry out the audit of the financial statements of the School on his behalf.

Opinion
We have audited the financial statements of the School on pages 2 to 19, that comprise the statement
of financial position as at 31 December 2020, the statement of comprehensive revenue and expense,
statement of changes in net assets/equity and statement of cash flows for the year ended on that date,
and the notes to the financial statements that include accounting policies and other explanatory
information.
In our opinion the financial statements of the School:
•

present fairly, in all material respects:
o
o

•

its financial position as at 31 December 2020; and
its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector – Public Benefit Entity Standards, Reduced Disclosure Regime.

Our audit was completed on 31 May 2021. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board
and our responsibilities relating to the financial statements, we comment on other information, and we
explain our independence.

Basis for our opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities
under those standards are further described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for
our opinion.

The title ‘Partner’ conveys that the person is a senior member within their respective division, and is among the group of persons who hold an equity
interest (shareholder) in its parent entity, Findex Group Limited. The only professional service offering which is conducted by a partnership is the
Crowe Australasia external audit division. All other professional services offered by Findex Group Limited are conducted by a privately owned
organisation and/or its subsidiaries.
Findex (Aust) Pty Ltd, trading as Crowe Australasia is a member of Crowe Global, a Swiss verein. Each member firm of Crowe Global is a separate
and independent legal entity. Findex (Aust) Pty Ltd and its affiliates are not responsible or liable for any acts or omissions of Crowe Global or any
other member of Crowe Global. Crowe Global does not render any professional services and does not have an ownership or partnership interest
in Findex (Aust) Pty Ltd.
Services are provided by Crowe New Zealand Audit Partnership an affiliate of Findex (Aust) Pty Ltd.
© 2019 Findex (Aust) Pty Ltd
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Responsibilities of the Board for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand. The Board of
Trustees is responsible for such internal control as it determines is necessary to enable it to prepare
financial statements that are free from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as
applicable, matters related to going concern and using the going concern basis of accounting, unless
there is an intention to close or merge the School, or there is no realistic alternative but to do so.
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise
from section 87 of the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole,
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that
includes our opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they could
reasonably be expected to influence the decisions of readers taken on the basis of these financial
statements.
For the budget information reported in the financial statements, our procedures were limited to checking
that the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:
•

We identify and assess the risks of material misstatement of the financial statements, whether
due to fraud or error, design and perform audit procedures responsive to those risks, and obtain
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of
not detecting a material misstatement resulting from fraud is higher than for one resulting from
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the
override of internal control.

•

We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the School’s internal control.

•

We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

•

We conclude on the appropriateness of the use of the going concern basis of accounting by the
Board and, based on the audit evidence obtained, whether a material uncertainty exists related
to events or conditions that may cast significant doubt on the School’s ability to continue as a
going concern. If we conclude that a material uncertainty exists, we are required to draw
attention in our auditor’s report to the related disclosures in the financial statements or, if such
disclosures are inadequate, to modify our opinion. Our conclusions are based on the audit
evidence obtained up to the date of our auditor’s report. However, future events or conditions
may cause the School to cease to continue as a going concern.
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•

We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

•

We assess the risk of material misstatement arising from the Novopay payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of material
errors arising from the system that, in our judgement, would likely influence readers’ overall
understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the
audit and significant audit findings, including any significant deficiencies in internal control that we
identify during our audit.
Our responsibilities arises from the Public Audit Act 2001.

Other information
The Board is responsible for the other information. The other information comprises the Analysis of
Variance Report and Kiwisport Report but does not include the financial statements, and our auditor’s
report thereon.
Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with the
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially
misstated. If, based on our work, we conclude that there is a material misstatement of this other
information, we are required to report that fact. We have nothing to report in this regard.

Independence
We are independent of the School in accordance with the independence requirements of the AuditorGeneral’s Auditing Standards, which incorporate the independence requirements of Professional and
Ethical Standard 1: International Code of Ethics for Assurance Practitioners issued by the New Zealand
Auditing and Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Kurt Sherlock
Crowe New Zealand Audit Partnership
On behalf of the Auditor-General
Auckland, New Zealand
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GOOD SHEPHERD SCHOOL 1297
TARGETS FOR RAISING STUDENT ACHIEVEMENT AND ANALYSIS OF VARIANCE 2020
Focus: Mathematics
Strategic Goal 2: Independent Learning
Our students are provided with a stimulating learning environment that allows them to develop to their individual potential.

Annual Aim:
Teaching staff who effectively promote students’ ownership of and participation in learning

Baseline Data:
Analysis of baseline data - see PAT Mathematics Analysis Term 4 2019 showed that Pasiﬁka students are still over-represented in below average categories in comparison with
other GSS ethnicities. Sixteen Pasiﬁka students sat this assessment: Stanine 2 = 1; Stanine 3 = 3; Stanine 4 = 6; Stanine 5 = 1; Stanine 7 = 4; Stanine 8 = 1

Target:
By the end of 2020, 9 of the 11 students in Years 4-6 who were achieving in stanines 2-5 at the end of 2019 will make accelerated progress to achieve at one stanine higher.

●
●

●

Actions
(what did we do?)
Good Shepherd School participated
in the ALiM project
All teachers at GSS followed the
principles of our Toopu intervention
and established close
learning-focused relationships
particularly with parents/whānau of
focus students
Central Auckland Catholic Kāhui Ako
was further developed to better
support member schools in raising

●

●

●

Outcomes
(what happened?)
Eight of the students achieving in
the Stanine 2-5 band made
accelerated progress to achieve
at least one stanine higher
Two of these eight students
achieved two stanines higher at
the end of 2020 compared to end
of 2019
Two students stayed at the same
stanine, indicating that they had
made normal progress

●

●

Reasons for the variance
(why did it happen?)
Despite the interruptions and
paring down of the intervention,
two teachers participated
successfully in the ALiM project
One of the two classrooms
participating in the ALiM
intervention showed accelerated
progress for all four of those
students in this class who sat
both assessments. Although
these children were not

●

●

●

Evaluation
(where to next?)
The ALiM project was a significant
intervention that produced very good
results during 2020, particularly in
students’ attitudes to mathematics
Continue to implement ALiM
strategies and investigate other
teachers taking on ALiM in 2021
Continue to ensure close
relationships with family and whānau
through the Toopu Home-School
Partnership

●
●

●

●

●

●

●

student achievement in mathematics
Teachers specifically focused on
targeting this group of students
Good Shepherd Professional Learning
Group (PLG) meetings focused on
these students
The appraisal system encouraged and
supported teacher reflection on their
teaching in mathematics and focus
students
Intervention programmes were put in
place for the focus students to
support classroom teachers
Teaching resources were available
and appropriate for these focus
students
Development of moderation
processes to ensure consistency in
teacher OTJs was continued
Evidence based strategies on how to
meet the needs of high achieving
students in mathematics were shared

●
●

One student slipped back one
stanine
Three students moved from the
Below Average band to Average

●

●

●

necessarily involved in the ALiM
group, we would hope that the
increased teacher understanding
has some influence on the
achievement levels in this
classroom.
There is no doubt that the move
to distance learning had an
impact on our students’ progress
and achievement levels, although
our data indicates this was not a
large impact.
There were many opportunities
for extension for those students
who achieve highly in
mathematics, including the Otago
University Problem Solving
Challenge, targeted group
teaching and ePro8.
Targeted support was provided to
every classroom dependent upon
teacher and student needs,
including teacher aide support,
specialist teacher support and
external facilitator support

●
●
●
●

●

●

●

Share practice through the Kāhui Ako
Teachers continue to focus on
students
Continue to access PLD in maths
through the Kāhui Ako
Students in the focus group who
made one or two sublevels’ progress
will be closely monitored to ensure
that they maintain their levels of
progress and achievement
Teachers will identify focus students
at the beginning of the year and
these students will be discussed
regularly at team PLG meetings
Monitor carefully and regularly the
maths progress and achievement
levels of all students at Good
Shepherd School
Set 2021 targets for student
achievement according to MOE
guidelines and using a range of
student achievement data

Planning for next year:
● Investigate one or two teachers working with the ALiM project in 2021 and investigate how we can spread and sustain the learning throughout the school
● Support all teachers at GSS to follow the principles of Toopu and establish close learning-focused relationships particularly with parents/whānau of focus students
● Access and engage in Culturally Responsive Practice professional learning through the Kāhui Ako
● Monitor all students achieving above expectation in Mathematics through professional learning community meetings and school appraisal system, to ensure that they
continue to achieve highly
● Monitor all students achieving below expectation in Mathematics and work together to set goals for these students to ensure that they move to achieving at expectation
● Continue with development of moderation processes to ensure consistency in teacher OTJs
● Regularly update tracking document and review all tracking tools
● Continue to share evidence based strategies on how to meet the needs of high achieving students in maths

Focus: Writing
Strategic Goal 2: Independent Learning
Our students are provided with a stimulating learning environment that allows them to develop to their individual potential.

Annual Aim:
Teaching staff who effectively promote students’ ownership of and participation in learning

Baseline Data:
Analysis of baseline data - see Overall Teacher Judgement Analysis Term 4 2019 - indicated that 28 students are At 1 (11 in Year 4, 8 in Year 5 and 9 in Year 6 - 2020 year groups)
5 students are Below expectation (1 in Year 6 at Below 2; 2 in Year 4 at Below 3, 1 in Year 5 in Below 3 and 1 in Year 6 in Below 3).

Target:
By the end of 2020, 3 of the 5 students in Years 4-6 who were achieving Below expectation at the end of 2019 will make accelerated progress to achieve At expectation.
By the end of 2020, 20 of the 28 students in Years 4-6 who were achieving At1 at the end of 2019 will make accelerated progress to reach At2 the expectation for their year
group.

●

●

●

Actions
(what did we do?)
Good Shepherd School participated
in a Teacher Led Innovation Fund
project focused on raising
achievement in writing
Good Shepherd School designed and
participated in a School Led Initiative
project focused on Paired Writing
All teachers at GSS followed the
principles of our Toopu intervention
and established close
learning-focused relationships
particularly with parents/whanau of
focus students

●

●

●

Outcomes
(what happened?)
Of the total of 23 focus students
we were hoping to accelerate, 16
made accelerated progress in
writing
None of the five students who
were Below expectation at the
end of 2019 made accelerated
progress to achieve At
expectation by the end of 2020
One student in the Below
category made accelerated
progress to move from Below 2
to Below 3

●

●

Reasons for the variance
(why did it happen?)
We believe that the move to distance
learning will have had an impact on
student achievement in writing, with
over eight weeks disruption to
normal classroom programmes
Indications are that the Paired
Writing approach which was
introduced again into one classroom
was very successful in changing
students’ attitudes to writing

●

●

●
●

Evaluation
(where to next?)
It remains frustratingly
challenging to move those
students underachieving in
writing
Continue to access and revisit as
a staff the Murray Gadd
resources
Send new teaching staff to the
Murray Gadd one day course
Continue to ensure close
relationships with family and
whānau through the Toopu
Home-School Partnership

●

●
●

●

●

●

●

Central Auckland Catholic Kāhui Ako
was further developed to better
support member schools in raising
student achievement in writing
Teachers specifically focused on
targeting this group of students
Good Shepherd Professional Learning
Group (PLG) meetings focused on
these students
The appraisal system encouraged and
supported teacher reflection on their
teaching in mathematics and focus
students
Intervention programmes were put in
place for the focus students to
support classroom teachers
Teaching resources were available
and appropriate for these focus
students
Development of moderation
processes to ensure consistency in
teacher OTJs was continued

●

Fifteen of the students who were
in the At 1 band at the end of
2019 made accelerated progress
to move to At 2 by the end of
2020

●
●
●

●

●

●

Share practice through the Kāhui
Ako
Teachers continue to focus on
students
Students in the focus group who
made one or two sublevels’
progress will be closely
monitored to ensure that they
maintain their levels of progress
and achievement
Teachers will identify focus
students at the beginning of the
year and these students will be
discussed regularly at team PLG
meetings
Monitor carefully and regularly
the writing progress and
achievement levels of all students
at Good Shepherd School
Set 2021 targets for student
achievement according to MOE
guidelines and using a range of
student achievement data

Planning for next year:
● Monitor results of Paired Writing approach trialled in one classroom again this year and investigate use more widely in the school
● Support all teachers at GSS to follow the principles of Toopu and establish close learning-focused relationships particularly with parents/whānau of focus students
● Access and engage in Culturally Responsive Practice professional learning through the Kāhui Ako
● Monitor all students achieving above expectation in Writing through professional learning community meetings and school appraisal system, to ensure that they continue
to achieve highly
● Monitor all students achieving below expectation in Writing and work together to set goals for these students to ensure that they move to achieving at expectation
● Continue with development of moderation processes to ensure consistency in teacher OTJs
● Regularly update tracking document and review all tracking tools
● Continue to share evidence based strategies on how to meet the needs of all students in writing

Focus: Reading
Strategic Goal 2: Independent Learning
Our students are provided with a stimulating learning environment that allows them to develop to their individual potential.

Annual Aim:
Teaching staff who effectively promote students’ ownership of and participation in learning

Baseline Data:
Analysis of baseline data - see Overall Teacher Judgements at end 2019 and PAT Term 3 test 2019 - indicated that 9 of the 10 Pasiﬁka students who sat the test in Years 4-6
have been identiﬁed as underachieving in the PAT Reading assessment (1 at Stanine 2, 1 at Stanine 3, 4 at Stanine 4, 1 at stanine 5 and 2 at Stanine 6).

Target:
By the end of 2020, 8 of the 9 Pasifika students in Years 4-6 who were achieving in stanines 2-6 at the end of 2019 will make accelerated progress to achieve at one stanine
higher.

●

●

●
●

Actions
(what did we do?)
All teachers at GSS followed the
principles of our Toopu intervention
and established close
learning-focused relationships
particularly with parents/whanau of
focus students
Central Auckland Catholic Kāhui Ako
was further developed to better
support member schools in raising
student achievement in reading
Teachers specifically focused on
targeting this group of students
Good Shepherd Professional Learning
Group (PLG) meetings focused on

●

●
●

●

Outcomes
(what happened?)
Four students who were
achieving in the stanines 2-6
band at the end of 2019 made
accelerated progress to achieve
at a higher stanine at the end of
2020
Three of these four students
progressed by two stanines
Two of the nine identified
students made normal progress
to stay at the same stanine at
both measurement points
Three students slipped back by
one stanine.

●

●

●

Reasons for the variance
(why did it happen?)
School wide student achievement
data in reading indicates that our
students continue to do well in
this area, despite the weeks of
distance learning
Home learning programmes,
however, depended very much
on individual family
circumstances and affected our
students in very different ways
A review of our classroom
reading programmes indicated

●
●

●

●
●
●

Evaluation
(where to next?)
Implement the recommendations of
the Review of Reading report
Continue to discuss, monitor and
evaluate the impact of digital
technologies in this learning area
Continue to ensure close
relationships with family and whānau
through the Toopu Home-School
Partnership
Share practice through the Kāhui Ako
Teachers continue to focus on
students
Students in the focus group who

●

●

●

●

these students
The appraisal system encouraged and
supported teacher reflection on their
teaching in mathematics and focus
students
Intervention programmes were put in
place for the focus students to
support classroom teachers
Teaching resources were available
and appropriate for these focus
students
Development of moderation
processes to ensure consistency in
teacher OTJs was continued

that there is some variance in our
understanding of some of the key
teaching of reading approaches
●

●

●

made one or two sublevels’ progress
will be closely monitored to ensure
that they maintain their levels of
progress and achievement
Teachers will identify focus students
at the beginning of the year and
these students will be discussed
regularly at team PLG meetings
Monitor carefully and regularly the
reading progress and achievement
levels of all students at Good
Shepherd School
Set 2021 targets for student
achievement according to MOE
guidelines and using a range of
student achievement data

Planning for next year:
● Implement and evaluate progress towards the recommendations of the Reading Review from 2020
● Support all teachers at GSS to follow the principles of Toopu and establish close learning-focused relationships particularly with parents/whānau of focus students
● Access and engage in Culturally Responsive Practice professional learning through the Kāhui Ako
● Monitor all students achieving above expectation in reading through professional learning community meetings and school appraisal system, to ensure that they continue
to achieve highly
● Monitor all students achieving below expectation in reading and work together to set goals for these students to ensure that they move to achieving at expectation
● Continue with development of moderation processes to ensure consistency in teacher OTJs
● Regularly update tracking document and review all tracking tools
● Continue to share evidence based strategies on how to meet the needs of high achieving students in reading
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GOOD SHEPHERD SCHOOL 1297
Kiwisport Report 2020
Kiwisport is a Government funding initiative to support students’ participation in organised
sport.
In 2020, the school received total Kiwisport funding of $2,777.30 (excluding GST). The school
funding was spent on the provision of a series of swimming lessons by qualified instructors for
our Year 3 and 4 students.
Approximately 60 students participated in these lessons.

